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Abstract: The main purpose of this study is to describe the cultural capital
possessed by graduates of private and public high schools and how that
capital shapes educational processes. Accordingly, the study focuses on the
cultural capital of graduates of public and private high schools and the
strategies they have implemented throughout their educational processes.
The research problem of this study is the elucidation of the inequalities
created by cultural capital between private and public high school
graduates. The study was conducted with a multiple case design due to the
qualitative methodology adopted. The sample of the study was selected
using maximum variation sampling in accordance with the chosen
qualitative method. A semi-structured interview form was administered to
45 participants, 23 of whom had studied in private high schools and 22 of
whom had studied in public high schools. MAXQDA 2022 software was
used to analyze the data. As a result, it was concluded that private high
school graduates and their parents had more institutional cultural capital
than public high school graduates. In terms of educational processes, it
was observed that participants with higher levels of familial institutional
cultural capital preferred schools providing high-quality education rather
than schools located closer to home for enrollment. Therefore, it is
recommended that state policies be established to remedy the deficiencies
of students with low levels of familial cultural capital.
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Introduction

The subject of education has been addressed by sociologists since the emergence of the
field of sociology. Among classical sociologists, Durkheim discussed education on the
basis of the general sociological theory of structural functionalism. According to him,
education is the institution that raises an individual who has just joined society, allowing
that individual to become suitable for said society (Durkheim, 2016: 54). More precisely,
education teaches children how to behave in society and trains them as individuals who
will conform to society. Following Durkheim’s sociological theory, Parsons (1959) also
argued that education is an institution that serves to socialize and select individuals.
When the studies of functionalists are examined in general, it can be said that they
consider educational systems as socialization tools and structures that serve to spread
education. Another important claim put forth by functionalists is that education will lead
to a meritocratic societal view that will ensure equality of opportunity.

Despite the proliferation of access to education in the 1970s, factors such as race,
gender, and religion still played roles in educational achievement and this led to the
affirmation of the views of social scientists who had adopted conflict theories on
education. In contrast to functionalists, conflictualists regard educational systems as
organizations that reinforce the dominance of the upper classes. According to Althusser
(2014), a conflictualist, education is an ideological state apparatus that imposes
language and literature, which reproduce the ideology of the elites, on the lower classes
and transforms them into individuals suitable for their future roles. Bowles and Gintes
(2002) also argued that education is reproduced to the benefit of the upper classes.
According to Bernstein, who is also considered a conflictualist, the class to which one
belongs determines the codes that one adopts (Bernstein and Henderson, 1969).
Accordingly, it is argued that lower classes with restricted codes are disadvantaged in
educational systems in comparison to upper classes with more elaborate codes.

According to Bourdieu, a social reproduction theorist in line with Bowles, Gintes, and
Bernstein, education is the mechanism by which the cultural capital possessed by those
subscribing to the dominant ideologies is reproduced. Bourdieu claimed that in order to
understand inequalities in an educational system, it is necessary to examine the contents
of cultural capital. Cultural capital is a type of capital that belongs to the upper class
and is difficult to access. Bourdieu (1979) classified cultural capital within three forms.
The first of these is objectified cultural capital, which includes the possession of cultural
products such as paintings or antique items. The second is the embodied form of cultural
capital. This form of cultural capital manifests in the mind and body of an individual
over a long period of time and becomes that individual’s character (Throsby, 1999). The
embodied form of cultural capital is acquired through socialization and ultimately
determines cultural predispositions. The third and final form of cultural capital is the
institutionalized form. In short, the institutionalized form of cultural capital consists of
credentials and diplomas obtained as a result of academic success (Symeou, 2007). This
form also involves titles obtained as a result of educational processes (Jourdain and
Naulin, 2016: 107). According to Bourdieu, earned titles play a major role in
institutionalizing an individual’s cultural capital (Bourdieu, 1979: 6). The successful use
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of embodied cultural capital in educational processes leads to the successful use of
institutionalized cultural capital (Dumais, 2002). Another type of capital that can be
considered as directly related to organizational cultural capital is educational capital.
This type of capital gives legitimacy to educational institutions and is measured by the
diplomas obtained (Bourdieu, 2017: 28).

Cultural Capital and Education

The most important field in which cultural capital shows its effects is education. In
education, students are expected to reciprocate cultural capital that they are not taught
(Bourdieu and Passeron, 2015: 173). Long-term familiarity is the key to the acquisition
of the cultural codes required for success in school. The easiest way to acquire these
cultural codes is for the family to possess cultural capital and impart that form of capital
to the child in the course of socialization. The elements that constitute cultural capital,
such as distinguishing how to talk to teachers and friends at school or knowing school
dress codes in advance by learning from one’s family, may create important distinctions
between students.

The level of familiarity with cultural codes differs according to social classes. For those
who do not know these cultural codes, adapting to school is more difficult. Thus, students
who have access to cultural capital thanks to their families are in a more advantageous
position in educational systems, and education mediates the reproduction of existing
inequalities between classes (Bourdieu and Passeron, 2015).

According to Bourdieu, the inequality that exists between classes results in the elimination
of those who do not possess cultural capital at the end of a process that he defined as
natural. In other words, those who do not possess cultural capital fall away from the
system at some point in their educational lives. Students who are eliminated from the
educational system perceive the reason for that elimination as their own “incompetence,”
which contributes to the further reproduction of inequalities. The process of elimination
that starts with dropping out of high school, for example, results in not being able to
gain admission to a university, or enrollment only in departments that are not prestigious
or lead to limited job opportunities.

Bourdieu argued that the cultural capital acquired from one’s family is not the only
condition required for the phenomenon of inequality. One’s family’s investment
strategies regarding education, as another element of cultural capital, are also decisive
for educational inequalities (Bourdieu, 2017: 185). It should be noted that one’s family’s
educational investments are shaped in line with the family’s volume of cultural capital
(Bourdieu, 2015: 35-36). According to Swartz, as families realize the importance of
graduating from a prestigious university rather than merely being a graduate of any
university, caused by the increase in the numbers of higher education graduates, they
start to implement various educational strategies for their children (Swartz, 2011: 112-
113). The educational strategies of families with more opportunities and more cultural
capital are focused more heavily on increasing cultural competencies (Bourdieu, 2017:
184). On the other hand, families with limited cultural capital cannot implement such
strategies to the same extent.
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Both the international and national bodies of literature addressing this issue contain
various studies measuring the effects of cultural capital on academic achievement. The
works by Farkas, Grobe, Sheehan, and Shaun (1990), Roscigno and Ainsworth-Darnell
(1999), and Dumais (2002) in the United States and those by Jaeger (2009) in Denmark,
Yamamoto and Brinton (2010) in Japan, and Kraaykamp and van Eijk (2010) in the
Netherlands showed significant relationships between cultural capital and academic
achievement in their respective countries. In addition, the studies of Tramonte and Willms
(2010) and Bodovski, Jeon, and Byun (2017), who measured the impact of cultural
capital on academic achievement across different countries using data from the OECD's
Programme for International Student Assessment, also support this relationship.

There are also studies on the effect of cultural capital on academic achievement in
Torkiye. ince (2014) concluded that cultural capital, which was examined together with
social capital, was effective on academic achievement due to factors such as family
participation in the educational process, expectations, attitudes, social networks, and
habitus. In Atmaca’s (2019) study, which compared public schools in two districts of
istanbul, it was found that students who were academically successful had higher levels
of cultural capital. In addition to these studies, the findings of Arastaman and Ozdemir
(2019) suggested the existence of a relationship among academic aspiration, academic
self-efficacy, and cultural capital.

Although various studies on cultural capital have been conducted in Turkiye, there are a
limited number of studies examining the differences between private and public schools
related to cultural capital. One of these studies was conducted by Cansiz, Ozbaylanli,
and Colakoglu (2018) on the role of cultural capital in the academic achievement of
middle school students, using data published by the Ministry of National Education. Altun
Aslan (2019) also conducted a study on parents’ choices regarding private schools
according to their levels of cultural capital.

In line with these theories of institutionalism and the findings presented in the literature,
the present study focuses on the role of institutionalized cultural capital in the educational
processes of graduates of private and public high school. The aim of this study is to
examine the educational strategies of private and public high school graduates and their
parents on the basis of cultural capital. To do so, the ways in which graduates of private
and public high schools accumulate institutionalized cultural capital will first be
examined. Subsequently, the differences between graduates who possess cultural capital
and those who lack this type of capital will be described in terms of educational processes.
Accordingly, the main research problem of this study is the elucidation of the inequalities
created by cultural capital between private and public high school graduates.

The research questions addressed in this study in line with the research problem
described above are as follows:

1. In what ways does the institutionalized cultural capital of graduates of different status
of schools and their parents differ?

2. What are the similarities and differences among the strategies followed in educational
processes by graduates who differ in terms of the possession of cultural capital?
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This study on how cultural capital shapes educational processes is distinctive in several
ways. First, this is a qualitative study of the cultural capital accumulation processes of
private and public high school graduates. In other words, this study is distinct from other
studies in that it focuses on graduates and their families rather than current students or
their parents in order to see the impact of schooling after graduation. Furthermore, this
study examines cultural capital through elements of institutionalized cultural capital. In
other words, this study examines cultural capital within the framework of institutionalized
cultural capital, which Bourdieu defined as the diplomas and titles gained as a result of
educational capital (Bourdieu and Passeron, 2015). Therefore, the participants’ and their
parents’ educational statuses and professional knowledge constituted the cultural capital
examined in this study.

Method

Research Design

This study, which examines the cultural capital and educational processes of private and
public high school graduates, was designed as a case study, which is a qualitative
research design. This design facilitates the complete and holistic analysis of a situation
(Yin, 2017). Among case study patterns, the multiple case study pattern described by
Creswell was used in order to reveal different perspectives on the examined situation
(Creswell, 2020: 102). Specifically, this pattern of case study design was used to examine
how the cultural capital possessed by graduates of private and public high school.

According to Creswell (2020: 100), the process of a case study begins with the
identification of a specific, limited, and defined case. In this study, the cases of private
and public high schools were examined. In order to draw comparisons, two different
status of high schools that contain multiple units of analysis were selected. Thus, different
cases were utilized to reveal similarities and differences between cultural capital in
different status of high schools (private and public). Four private and four public high
schools in the Konak district of izmir were selected through purposive sampling to allow
comparisons between the cases. A total of eight high schools were selected to examine
how the possession of cultural capital shapes educational processes.

Study Group

The participants of this study were selected using maximum variation sampling in
accordance with the chosen qualitative method. This type of sampling is used to create
a sample group comprising cases that have certain different characteristics and
qualities (Creswell, 2017: 268). Accordingly, private and public high school graduates
were selected for the sample. In accordance with the research questions and design,
high schools located in the Konak district and defined as Anatolian high schools were
identified. This district was chosen because older high schools in izmir as per
establishment dates are located here. Only Anatolian high schools were selected in
order to have schools with similar characteristics.

In line with these criteria, the participants of the study consisted of graduates of eight
high schools in the Konak district of Izmir. The high schools included in the study are
presented in Table 1.
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Table 1.

High Schools Included in the Study
Public High School Private High School
[zmir Kiz Lisesi Izmir Amerikan Koleji
Konak Anadolu Lisesi Izmir Saint-Joseph Lisesi
Konak 50. Yl Lisesi Izmir Tevfik Fikret Lisesi
Izmir Karatag Lisesi Izmir Turk Koleji

In total, 45 in-depth interviews were conducted with 23 graduates of private high schools
and 22 graduates of public high schools. Information about the participants in the study
group is presented in Table 2.

As can be seen in Table 2, seven of the public high school graduates interviewed were
graduates of Konak 50. Yil High School, five were graduates of Konak Anatolian High
School, five were graduates of Karatas High School, and five were graduates of izmir
Girls’ High School, while six of the private high school graduates were graduates of izmir
Turk Koleji, six were graduates of Saint Joseph High School, five were graduates of izmir
American College, and five were graduates of Tevfik Fikret High School. Twenty-three of
the participants were female and 22 were male. The age range of the participants was
20 to 47 years old.

Data Collection Tool and Process

The in-depth interview technique, a qualitative data collection technique, was used in
this study. A semi-structured interview form was applied to the participants. The form
was prepared in accordance with the literature to increase the validity of the study. Expert
opinions were obtained before finalizing the interview questions.

After the form was finalized, an application was submitted to the relevant ethics
committee. The interview form was approved as ethically appropriate by the Dokuz EylUl
University Social and Human Sciences Scientific Research and Publication Ethics
Committee on 22/02/2023. After the approval of the ethics committee was obtained,
participants were sought. Administrators, alumni associations, and social media
platforms were utilized to contact graduates. After the content of the study was explained
to the participants in detail, written informed consent was obtained from those who
volunteered to participate in the study. Participants were informed that the interviews
were being conducted for a scientific study and that their identities would remain
anonymous. It was also stated that the participants had the right to decline to answer
any question and to terminate the interview at any time. Data were collected in March,
April, and May 2023. These interviews lasted one hour on average.

Data Analysis

The in-depth interviews conducted within the scope of the research were audio-recorded
with the permission of the participants. The recordings were then transcribed by the
authors for analysis. MAXQDA 2022 software was used to evaluate the transcribed data.
The data obtained through in-depth interviews was categorized into codes, themes, and
categories with the help of MAXQDA 2022 software. The code types described by
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Saldana (2019) were used in this process. Qualitative coding and descriptive coding
were performed first, followed by axial coding.

Themes, categories, and codes were created in line with Bourdieu’s theory of cultural
capital, which served as the theoretical basis of this research. The codes created in the
consideration of institutionalized cultural capital were combined into themes and
categories within the framework of that theoretical basis. As a result of the analysis, one
theme and three categories were defined. The codebook of the study is provided in Table

3.
Table 3.

Codebook of the Study

Theme (Dimension) Category Code
1.1. Professional Statuses of
1. Professional Status Participants
1.2. Professional Background of
Family
2.1. Educational Statuses of
Institutionalized Cultural Capital 2. Educational Status Participants
2.2. Educational Background of
Family
3.1. Primary School Choices
3. Educational Processes 3.2. High School Choices
3.3. University Habitus

Theme analysis of the data was also conducted. To do so, themes were defined based
on codes coded by the researchers using data obtained from the interviews (Glesne,
2020: 259). The two-case model and the hierarchical code-subcode model of MAXQDA
2022 software were utilized to visualize the data. The two-case model was selected to
reveal the differences between public and private school graduates.

Validity and Reliability

To ensure the validity of the study, expert review, member checking, and researcher
triangulation strategies were applied. The expert review process consisted of consulting
two experts on the subject about the draft interview form prepared in line with the
literature. After the form was finalized in line with expert feedback and permission was
obtained from the relevant ethics committee, the interview form was administered to the
participants.

Member checking was performed by giving participants detailed information about the
research and asking them whether they agreed to volunteer to participate in the study
before conducting the in-depth interviews. The consent of the volunteering participants
was also obtained before making the audio recordings of the interviews.

Researcher triangulation was also used to increase the validity of the study. An academic
who was an expert in qualitative research was asked to evaluate the design, sample,
and data analysis of the study. As a result of that feedback, the design, sample, and
data analysis were finalized.
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To increase the reliability of the study, the interviews were recorded with a voice recorder
and the recordings were transcribed by the researchers. In addition, all coding was
conducted with the consensus of the researchers. The analyzed data were coded
separately by each author using MAXQDA software. The codes were then compared with
each other and a consensus was reached. Due diligence was paid to ensuring that the
data were consistent and verifiable. As a result, the codebook presented in Table 3 was
created.

Results
Professional Status of Participants and Their Families

When the occupations of the participants were analyzed on the basis of high school
status, it was observed that most public high school graduates were working as
professionals. This was followed by jobs in service, sales, trades, and other related areas.
In contrast, it was observed that most private high school graduates were managers.
Most private high school graduates who were not managers were working as
professionals.

Figure 1.

Professional Statuses of Particjpants

‘\—\3-\\ /16 . 9\
Service and Sales Workers Professionals
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1 P \—\2\_\ ] P Managers

Public High School Graduates Private High School Graduates

Tradespeople and Menial Workers Students

As can be seen in Figure 1, the participating private high school graduates were only
employed in managerial and professional jobs. In contrast, the participating public high
school graduates worked as professionals, service and sales employees, tradespeople,
and employees in other related areas rather than as managers. Therefore, it can be said
that the private high school graduates’ levels of institutionalized cultural capital were
higher regarding professional status.

There were also differences between the professional statuses of the parents of the
participants according to private and public high school. When the professions of
participants’ mothers were examined, it was seen that the mothers of public high school
graduates were usually housewives. The second most common occupation of mothers
of public high school graduates was professional work. Other mothers in this group
worked as tradeswomen, service and sales workers, technicians, and clerical and
support workers. Most fathers in this group were observed to be tradesmen or menial
workers. This was followed by professionals and by office and support workers. In
addition, some fathers in this group were technicians or service and sales workers.

Turning to the parents of the private high school graduates, it was seen that most of the
mothers in this group were professionals, while most fathers were managers. These were
followed by managers in the case of mothers and professionals in the case of fathers.
Other mothers in this group were housewives or clerical and support workers. Although
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few in number, some fathers in this group had worked as office or support workers and
technicians.

Figure 2.
Professional Backgrounds of Parents
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In short, a comparison of parental occupations according to high school status revealed
that the parents of private high school graduates were concentrated in managerial and
professional occupations. In contrast, the parents of public high school graduates were
predominantly tradespeople and housewives. The fact that the parents of the public high
school graduates did not work in managerial positions, much like their children, is a
striking finding. This shows that the reproduction of cultural capital regarding professions
is ongoing from generation to generation.

In order to objectively argue that the institutionalized cultural capital possessed in the
professional realm differs according to the private and public high school one has
graduated from, it was important to examine the participants who had at least one
parent who was a professional or a manager.

Table 5.

Participants Who Had At least One Parent Who Was a Professional or Manager
Public High School Graduates Private High School Graduates

P23, P24, P25,
P26,P27,P28,
P29,P30, P31,
P32,P33,P34,

P35, P36, P37,
P38,P39, P41,
P42,P43, P44,
P45
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When the participants whose parents were both managers or professionals were
examined, the difference according to private and public high schoolswas even more
striking. Among public high school graduates, only three participants (P6, P7, and P8)
fell into this category, whereas a significant proportion of private high school graduates

did.

Table 6.
Participants Whose Parents Were Both Professionals or Managers
Public High School Graduates Private High School Graduates

P23,P26, P27,
P29,P30, P31,
P32,P33,P34,

P36,P37,P39,
P41, P42, P45

Taken together, these results show that the possession of institutionalized cultural capital
regarding professions varies significantly according to private and public high schools.
Since private high school graduates and their parents are generally managers and
professionals, it can be said that private high school graduates and their parents possess
more institutional cultural capital than public high school graduates and their parents.

Educational Status of Participants and Their Families

The educational status of the graduates was also considered on the basis of
institutionalized cultural capital. It was observed that, similar to professional status, there
were differences between the graduates’ educational statuses according to high school
status. While public high school graduates predominantly had bachelor degrees, private
high school graduates more often had postgraduate degrees.

Among the participants, there were six high school graduates, which were distributed
equally among the private and public high school. It was noteworthy that all graduates
with high school education were currently enrolled as university students except for one
public high school graduate.
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Figure 3.

Educational Statuses of Participants
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Examining the educational statuses of parents revealed that there were differences
between parents according to the private and public high schools from which their
children had graduated. Private high school graduates predominantly had parents with
bachelor degrees, while public high school graduates generally had parents with a high
school education. Parents of private high school graduates who did not have bachelor
degrees most often had either postgraduate education or high school education.
However, a mother and a father in this group had associate degress, and one father
had only received primary school education. The parents of the public high school
graduates who did not have a high school diploma as their terminal degree generally
had either a bachelor degree or primary school education. However, one mother in this
group had completed middle school.

Figure 4.
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As presented in Figure 4, the educational statuses of parents of private high school
graduates were higher than those of parents of public high school graduates. The fact
that only private high school graduates had parents with postgraduate degrees
highlights the differences that correlate with high school status. Examining the
participants who had at least one parent with a bachelor or postgraduate degree further
supports this correlation.
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Table 7.
Participants Who Had At least One Parent with a Bachelor or Postgraduate Degree

Public High School Graduates Private High School Graduates

P23,P25, P26,
P27,P28,P29
P30, P31, P32,
P33,P34, P36,

P37,P39, P41,
P42,P43, P44,
P45

To further explore the extent of the differences correlated with high school status,
participants whose parents both had a bachelor or postgraduate degree were examined.
The fact that only four participants (P6é, P7, P8, and P9) fell into this category from among
the public high school graduates was an important finding. In contrast, most of the
private school graduates were placed in this category.

Table 8.

Participants Whose Parents Both Had a Bachelor or Postgraduate Degree
Public High School Graduates Private High School Graduates

P23, P25, P26,
P27,P28, P30,
P31,P32, P33,

P34,P37,P39,
P41, P43, P44,
P45

The data showed that, similar to the case of occupational status, institutionalized cultural
capital ownership regarding educational status differed according to private and public
high schools. Thus, private high school graduates possessed more institutionalized
cultural capital in terms of both occupational and educational status, and this was true
not only for the participants themselves but also for their families.

Among the participants, those who possessed the highest levels of familial institutional
cultural capital were those whose parents were executives or professionals and had
bachelor or postgraduate degrees. These participants are presented in Table 9.
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Table 9.

Participants Whose Parents Were Executives or Professionals and Had Bachelor or
Postgraduate Degrees

Public High School Graduates Private High School Graduates

P23,P26, P27,
P30, P31, P32,

P33,P34, P37,
P39.P41. P45

Table 9 shows that only three public high school graduates (P6, P7, and P8) fell into this
category, while more than half of the private high school graduates possessed what can
be considered a high level of familial institutional cultural capital. Participants with
relatively high levels of familial institutional capital, albeit lower compared to the
participants listed in Table 9, due to having at least one parent in a managerial or

professional occupation and at least one parent with a bachelor or graduate degree are
shown in Table 10.

Table 10.

Participants Who Had At least One Parent in a Managerial or Professional Occupation
and at Least One Parent with a Bachelor or Graduate Degree

Public High School Graduates Private High School Graduates

P25,P28, P29
P36,P42, P43,

P44

The data presented in Table 10 suggests that the majority of private high school
graduates possess high or moderately high levels of cultural capital. However, only a
limited number of public-school graduates (P5, P6, P7, P8, P9, and P11) had families
with high or moderately high levels of cultural capital.
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Primary School Choices

In the process of choosing a primary school, the dominant decision-making role is
obviously played by the parents rather than the student. Therefore, in this section, the
strategies of the families of the participants for choosing a primary school are
investigated as factors that determined the primary education institutions that the
participants attended. It was observed that the choices of the participants’ primary
schools were based on three main factors: proximity to home, the family’s desire for
high-quality education, and the family’s desire for education in a foreign language. It
was found that the institutionalized cultural capital of the family was determinant in
choices between different options. In other words, levels of familial institutional cultural
capital were determined to be directly related to the reasons for choosing between
possible primary schools. Families who possessed less institutionalized cultural capital
were found to have enrolled their children in the schools closest to home. For example,
proximity to home and to the father’s workplace was an important factor in choosing a
primary school for P22, who possessed a low level of familial institutional capital:

“Proximity to home played an important role in choosing a primary school. | could just rush to
school when the bell rang. Both my primary and middle schools were located just across from my
house, creating a family-like environment for me and the teachers. | was raised in a neighborhood
where everyone supported each other. So, the proximity of the school to my home was the foremost
factor in choosing a school. The school was also very close to my father’s workplace. If anything
happened, my mom and dad could rush to help me. For this reason, proximity to our home was
the first reason for choosing my school” (P22, public high school graduate).

Proximity to home was also a determining factor in the choice of a primary school for
P21, who did not possess a high level of institutionalized cultural capital. Furthermore,
P21 explained how this primary school education negatively affected educational
aftainments in the future:
“You don't have much say in primary education, anyway. Whatever school was near our house was
the one my parents sent me to... It was a great misfortune that | went to that school, because it

became a major obstacle to my education. | didn't receive a proper education in primary or middle
school” (P21, public high school graduate).

These findings were contrasted with the strategies applied by families who possessed
higher levels of institutionalized cultural capital. The first of these strategies entailed
choosing a primary school with qualified teachers. P7, whose family possessed a high
level of institutional cultural capital and who graduated from a public high school,
highlighted this distinction:
“| studied at three different primary schools. The first was a public school. | don’t know why they
chose that place. My mother is very sensitive about education. She tried to choose a school
considering the teachers, to the best of her abilities. | had a really disciplinary teacher. Even at this
age, | still use the expressions, phrasings, and explanations they taught me to good effect. Then this
teacher retired and | went to another public school. The reason | was sent to that place was again

because of the teachers. Then | went to another school for middle school because the teaching staff
was the best” (P7, public high school graduate).

The second strategy for choosing a primary school applied by families who possessed
high levels of cultural capital entailed a focus on foreign language education.
Considering that foreign language education in primary school is only available in this
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school district in private schools, it is apparent that receiving education in a foreign
language necessitates both economic capital and a high level of institutional cultural
capital in the family. For example, foreign language education played a crucial role in
the selection of P27’s primary school:
“I didn't choose my primary school myself, but my parents chose well. We were living in Ankara
since my father was a bureaucrat. Then, when he received an offer from a private sector firm in
izmir, we moved to izmir. When we came to izmir, my father wanted me to get a private school

education. He wanted me to get a foreign language education. | was enrolled in a private primary
school to receive an English education” (P27, private high school graduate).

Figure 5.

Families’ Strategies for Choosing a Primary School

ﬂsfE for Quality Education

]

Proximity to Home
Public High Schom Private High School Graduates

Foreign Language Education

To summarize, the institutional cultural capital of a family directly determines the quality
of the primary school that a child will attend. Parents who possess lower levels of
institutional cultural capital have fewer chances to apply different selection strategies.
Due to the limited available resources, these parents often choose the primary school
closest to home. On the other hand, it was seen that the strategies for choosing a primary
school applied by the parents who possessed higher levels of familial cultural capital
were diverse. Families with more cultural capital preferred high-quality schools for their
children. It was also observed that there were participants whose families preferred to
send their children to private primary schools in order to provide them with intensive
foreign language education. These results highlight the inequality that arises between
students based on cultural capital when their families are selecting primary schools.

High School Choices

When the time comes to choosing a high school, the number of factors affecting the
choice of the school increases. For participants who had graduated from public high
schools, the most important factor in choosing a high school was their scores on the high
school entrance exam. It is also noteworthy that students who attended high schools with
higher score requirements generally had higher levels of familial institutional cultural
capital. P8, whose parents had bachelor degrees and worked as professionals, is an
example of these participants:

“My high school choice was conscious. It was a choice | made very willingly, after much research. |
was also happy with the school | chose. Then we researched Anatolian high schools in izmir and
such. Another high school was my first choice. The izmir Girls’ High School was my second choice”
(P8, public high school graduate).
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The high school choice of P13, whose parents were high school graduates, was
influenced by this participant’s high school entrance exam score and the support of a
guidance counselor who helped in evaluating that score:

“My 8th grade guidance counselor told me that | had a high enough score to attend this school
and said that | could go check it out if | wanted. We then went and visited the high school, looking
around the school environment. The vice principal showed us around the school. To be honest, |
chose this school because our experience there was nice and it made us think that | could go to this
school” (P13, public high school graduate).

It is important to note that some graduates, albeit few in number, stated that they chose
Anatolian high schools because these schools provide foreign language education. On
the other hand, participants with lower entrance exam scores had to choose among
more limited options. Some participants who graduated from public high schools stated
that they chose high schools that were close to their homes or were categorized as
“Super.”

Figure 6
Strategies for Choosing High Schools
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As of 2005, “Super” high schools were renamed “Anatolian” high schools. These are
public high schools accepting students who did not have particularly high entrance exam
scores due to their high primary school grade point averages. These schools are thus
differentiated from other types of high schools due to basing enrollment on grade point
averages and offering English-oriented education. P2, who was not eligible to enter high
schools that based enrollment on high school entrance exam scores, chose a “Super”
high school since it offered English education:

“l don’t know if you remember those times, what students did when their scores were a bit low. At
those times, all the students who couldn’t enroll in the science high schools or Anatolian high schools
had to search for other schools. When | scored a bit low, my family started looking for schools |
could attend, schools we could choose other than general high schools. | don’t remember much
since | was young, but we chose this school because it was a “Super” high school... Because it was
a “Super” high school and it provided English prep classes... There were students who couldn’t get
into Anatolian high schools but weren’t in a position to go to a general high school” (P2, public
high school graduate).

Another factor that influenced the choices of students who could not enroll in high
schools that required high entrance scores was the proximity of the schools to their
homes. Similar to primary school choices, participants who possessed low levels of
familial cultural capital preferred high schools closer to their homes. For P21, proximity
to home was an important factor in choosing a high school:
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“My score was high enough to attend any school requiring high scores, and | did have a very bad
education. Both in elementary school and in middle school. My parents insisted that | should have
a university education. Then they sent me to Karatag High School. The school was close to my house.
| can’t deny that. That was the reason why | didn't enroll in another high school and went to Karatag
High School... Proximity to home was important” (P21, public high school graduate).

P18, who possessed a low level of familial cultural capital, similarly had to choose a
high school close to home due to having a lower entrance exam score:
“Karatag High School was very close to our neighborhood. | mean, there might have been other
schools around, but they had bad reputations at that time. We said that we should choose Karatag

High School, and | didnt have a high enough score for other high schools, either” (P18, public
high school graduate).

It was observed that the process of choosing a high school was different for participants
who chose private high schools. One of the important conditions for enrolling in a private
high school is having the means to pay the fee required by that school. High levels of
economic capital are necessary to meet this requirement, which amounted to significant
sums for the tuition fees of the participants who attended private high schools. In addition,
private high schools accept students on the basis of their high school entrance exam
scores. Until 2010, Anatolian high school exams and private high school exams were
conducted separately, but they have been conducted as a single exam since that year.
The score obtained from this exam determines the high schools in which students can
enroll. A certain base score is set for admission by each school. Candidates make their
choices according to these base scores. If the student quota of the school is not met
according to the predetermined base score, the score is adjusted and the base score is
lowered until the quota is reached. Considering all these processes, the fact that the
participants who graduated from private high schools did not consider their entrance
scores as a factor affecting their high school choices underlines the distinction between
high school status.

The most important factor influencing the high school choices of the participants who
graduated from private high schools was foreign language education. P35 decided to
continue receiving education at a school in which classes were taught in English since
this participant wanted to learn English alongside the French education received in
primary school. The fact that this participant chose a private high school due to the
foreign language education provided there even though it would have been possible to
attend other high schools with high score requirements in izmir highlights the differences
between choice strategies according to high schools:
“After the high school exam, | could also attend the French programs of important Anatolian high
schools. But French was my main foreign language. Considering | already knew French, English
was more important, so my parents’ kind of planted a seed in my mind that | could go to the
American College if | wanted to, so that | could prioritize English over French. My father said this.

So, | wanted to go to the American College... | wanted a completely foreign language-oriented
education” (P35, private high school graduate).

P29’s high school choice was also influenced by the fact that the family contained other
private school graduates. Parents who understand the differences between private
schools and public schools thanks to their habitus as private school graduates themselves
are likely to insist that their children receive a high-quality education accordingly:
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“My mother was a private school graduate. She was an English teacher working in the public sector.
Naturally, she [could see] the differences between public schools and private schools in some
respects. My mother was very insistent that | choose a private school. Since she was an English
teacher, she attached great importance to foreign language education. So, we preferred Izmir Turk
Koleji” (P29, private high school graduate).

These parents wanted their children to attend private schools that provided foreign
language education, but they also wanted them to pursue successful careers. P26, whose
own preference for foreign language education was effective in the choice of a high
school, was also guided by the family’s influence:
“| took the entrance exams as per the system in place in that period. | had a score high enough to
attend public schools that required high scores at that time. Among private schools, | had a score
high enough to attend Izmir American College. Then my father guided me, especially considering
the effect of foreign language education. They thought that they could bear the financial burden

because the education | received would contribute more to my professional and personal life, and
they directed me to the American College” (P26, private high school graduate).

Participants who had graduated from private middle schools also often based their high
school choices on their social circles. The concept of familiarity with high school, which
involves a family member or family friend having previously attended a given high school,
was also seen to affect some high school choices. In other words, a family’s familiarity
with a high school may impact their choice of that high school. P40’s choice was
influenced by a positive reference from his uncle, who had graduated from the same
school P40 thought of attending:

“| chose this private school because my mother’s younger brother, my uncle, graduated from the
same school. We heard about this school since we are a family from izmir... My uncle said positive
things to me about the school. He especially told me that the people | would meet there would be
with me for the rest of my life and that | would develop a good network” (P40, private high school
graduate).

Although they did not carry as much importance as factors such as foreign language
education or family familiarity, the size of the scholarship being offered to the student
and the school’s characterization as “well established” were other important factors
affecting private high school choices. Since P24 did not have a high enough entrance
exam score to attend the preferred public high school, this participant instead chose a
private high school that had an image of being a well-established school:

“I enrolled in the private izmir Saint Joseph French High School based on the exam. We chose this
place as a family. | wanted to enroll in an Anatolian high school, but | couldn’t get into the English
programs of public high schools. | could only attend the German programs. Since | didn’t want to
study in German, my family guided me to enroll at Saint Joseph, since it's a well-established school”
(P24, private high school graduate).

Thus, the data of this study reveal important distinctions between the high school choices
of participants who graduated from private and public high schools. It was observed that
graduates of public high schools chose high schools based on the scores they obtained
from the high school entrance exam. Accordingly, they either chose a high school that
would accept them based on their exam scores, or they chose “Super” high schools or
schools close to their homes. In contrast, although economic capital and the limitations
of exam scores are factors to be considered in private high school enrollment, these did
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not pose a problem for the participants who graduated from private high schools. The
participating private high school graduates chose private high schools that provided
foreign language education, schools with which their families were familiar, and schools
that were characterized as well established. Compared to public high school graduates,
graduates of private high schools were more able to attend the schools of their choice
and faced fewer restrictions. This shows that the inequalities impacting access to
education between the participants were ongoing at the high school level.

University Habitus

University enrollment constitutes an important part of the education process and it was
seen that three main factors affected the university choices of the participants. The first
of these factors was individual choice. This factor was connected with personal interests.
In other words, many participants received education in the departments and universities
of their own choosing in line with this factor. It was noteworthy that the graduates who
chose universities and departments based on their own personal interests were generally
the participants who possessed higher levels of familial cultural capital. The choice of P8,
a public high school graduate whose family had a high level of institutionalized cultural
capital, is an example of the effects of this factor:

“I already had a tendency to work outdoors, to work in natural environments and such. This
tendency was there even before | thought of becoming a geological engineer. | also had a bit more
of a wish to become a sailor. While researching departments, | came across this department [of
geological engineering]. Back then, professors from our department were working in the field. |
had the opportunity to work with them. So, | researched the department a little deeper, and | liked
it. The effect of the department | was studying in being available at Hacettepe can’t be denied. |
already wanted to go to school in Ankara because | grew up there. This was a conscious and
enthusiastic choice, a choice that | made after researching departments over a period of time" (P8,
public high school graduate).

P32, a private high school graduate with a high level of familial institutional cultural
capital, also enrolled in a personally chosen department and university:
“| first considered the economics of my choice, and then | thought to myself that one should study
what one loves. And | realized that | couldn’t study in any engineering fields. Instead, | remembered
that when | was 16 or 17, | was following financial developments, | was keeping up with the

economy, and so | said ‘I love this subject and | need to study this"” (P32, private high school
graduate).

There were also graduates who made decisions in line with their own personal interests
but also stated that their exam scores played an important part in their final decisions.
The choice of P11, who possessed a high level of familial institutional cultural capital,
was influenced by both the department this participant was personally interested in and
the score obtained from the university entrance exam:

“Since | was very young, I've always been in charge of making my own decisions. My personality is
like that. | like to make my own decisions. But | was already thinking whether | should study at
Bogazici University or Middle East Technical University [METU]. My score wasn’t high enough to
attend Bogazigi University... So | chose METU because my score was high enough to go there... |
wanted to study psychology” (P11, public high school graduate).

Another important factor affecting the choices of the participants who made their
decisions in line with their personal interests was whether the university provided foreign
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language education. This especially affected the choices of private high school graduates.
P28’s university choice was influenced by the desire to further advance the foreign
language that this participant had learned in high school:

“My wish to further improve my English was effective in choosing my department. | never wanted to
be an English translator, but, as you know, foreign language education is very difficult to obtain in
Turkiye. | thought that if | improved my foreign language skills, | would have many options in the
future. So, | chose the Department of Translation and Interpreting” (P28, private high school
graduate).

Choosing universities that are considered to provide high-quality education, a priority
that can be argued to be correlated with personal interests, was also a common factor
among the participants. The choice of P35, for example, was significantly impacted by
the faculty members of the university:

“Actually, | chose this university after hearing the names of a few professors there, and that they
were very successful professors, very successful in giving lectures. Then | attended their lectures, and
| noticed that the rumors weren’t even telling half of them. All of my lawyer friends had already
taken lessons from and read the books of these people. We listened to the teachers personally.
That's why | think | made the right choice. One of the professors, for example, was...Serap Yazici.
She was [previously] the chairman of the constitutional commission. She attended the meetings in
which the constitution was being written. The woman who wrote the constitution was teaching us
about the constitution. That was something amazing” (P35, private high school graduatel).

Figure 7.

Strategies for Choosing a university and/or Department
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Another factor influencing the choice of a university and department was the influence
of the family. As the volume of a family’s institutional cultural capital grows, the family’s
strategies for guiding the children become more deliberative. Therefore, there is a direct
link between high levels of cultural capital and university choices. The choice of P9, who
possessed a high level of familial institutional cultural capital, was significantly affected
by the opinions of the father:

“My father was impressed by a professor he had learned from at Bogazici University. For a while
during the university selection process, | said to myself that there was no school | couldn’t enroll in.
Instead of studying management and information systems at Bogazici, | could enter METU or Kog
with a full scholarship. That was the first time | heard my father say to me: ‘Are you crazy, son?’ He
told me fo go to Bogazici. It was the first time he ever said something like that. So, my family
positively guided me” (P9, public high school graduate).

There were also participants for whom the high school from which they graduated had
an impact on their choices of university and department. The most significant way in
which high schools affected these choices was the organization of trips by the high
schools for their students to visit universities. For example, the university visits organized
by the high school contributed to Pé’s familiarity with the visited universities and
influenced this individual’s final choice:

“Our school had organized trips to universities in istanbul and Ankara. .. Those gave me some ideas.
My family was more influential in my choice, but the fact that the school organized trips to visit
universities was also a factor” (P6, public high school graduate).

Career days organized by universities at high schools are also effective for
university/department choices. For example, the career days organized at P13’s high
school were decisive in this participant’s choice of a university:

“There were career days in high school. At one of them, the genetics and engineering departments
of izmir University of Economics were introduced. A [faculty member] even came and told us about
the university. | got to know about the departments there. High school provided me with such an
advantage in choosing a university” (P13, public high school graduate).

Another situation in which the influence of the high school on university choices is
apparent arises when high school teachers support and guide the choices of their
students. P5 described receiving information about the chosen university department with
the help of high school teachers:

“Especially the science department and the literature and philosophy faculties, which are my own
areas of interest and hobbies, and the math department were very supportive. In high school,
[regarding science] both of our chemistry and biology teachers were from METU and actually both
of them had master degrees. Those two teachers helped me a lot. Ultimately, when you're choosing
to study a subject or do something, you do so at the high school level without really knowing the
ins and outs of it. | chose electronic engineering with the guidance of my teachers” (P5, public high
school graduate).

Among the participants whose choices were affected by the influence of their teachers,
some possessed low levels of familial institutional cultural capital. For example, the
contribution of teachers to the university choice of P2, who graduated from a public high
school and had a family with a low level of cultural capital, was significant:

“These fields like software, computer engineering, or software engineering are touted as the
professions of the future. So, the teachers at school were directing us towards these departments.
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Especially guidance counselors... | think the teachers in high school were providing us with proper
support. Our teachers guided us according to our competencies. They guided us like: ‘It would be
better if you chose this department, these types of professions would be better for you.” My adventure
as a software developer started there. That's how they guided us” (P2, public high school graduate).

Hence, it should be noted that the choices of a university and a department seem to be
intertwined, and choosing a university is clearly a process in which more than one factor
is effective. Additionally, in the period of life in which they were choosing a university,
the participants went through a process in which habitus was influential together with
cultural capital in shaping their future lives. Habitus can be described as the intellectual
and behavioral norms internalized by an individual through socialization processes.

Accordingly, the participants made their choices on the basis of the predispositions they
acquired during socialization processes. The area in which habitus was most apparent
in the present research was the participants’ processes of selecting a university. When
the participants who attended prestigious universities” are considered, it can be seen that
there were important differences between private and public high schools. Only three
public high school graduates (P6, P9, and P11) studied at prestigious universities, while
a significant number of participants who graduated from private high schools studied at
prestigious universities. Examining the participants who enrolled in prestigious
universities in more detail emphasizes this distinction between high schools.

Table 11.

Participants Who Enrolled in Prestigious Universities
Public High School Graduates Private High School Graduates

P24, P25, P26,
P29,P32, P33,
P34,P36, P37,

P38, P40, P41,
P42,P43, P44,
P45

As presented in Table 11, there are differences between the participants regarding
enrollment in prestigious universities according to private and public high schools. The
fact that most private high school graduates studied at prestigious universities is @
remarkable finding. The educational strategies implemented beginning with primary
school and continuing until the selection of a university played important roles in creating

" Within the framework of the research, universities ranked in the top 1000 by the QS World University Rankings in
2022 were accepted as “prestigious” universities.
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these differences. The competent educational strategies followed by families in
determining their primary school preferences continued into high school life and finally
resulted in the student obtaining a high-quality education based on his or her own
personal interests, with these decisions being shaped by the participants’ own
preferences and influenced by the input they received from their families and schools.

On the other hand, it is noteworthy that among the public high school graduates, only
participants who possessed high levels of familial institutional cultural capital obtained
prestigious university degrees. This fact shows that cultural capital plays an important
role in educational processes. A significant number of participants who attended
prestigious universities after graduating from private high schools similarly possessed
high levels of familial institutional cultural capital. This finding suggests that parents’
institutional cultural capital paves the way for their children to study at prestigious
universities. However, participants who possessed less capital of this form studied at less
prestigious universities. In summary, these results are significant in that they show that
the inequality between students that begins in primary school and continues on through
high school is still influential on their university enrollment.

Discussion, Conclusion, and Recommendations

The main focus of this study was the institutional cultural capital possessed by the
graduates of private and public high schools. While examining institutionalized cultural
capital corresponding to diplomas and titles earned through education, the professional
and educational statuses of both the graduates and their parents were taken into account.
The results of this research revealed that there are differences in the professional
dimension of institutionalized cultural capital according to high school status. In terms
of occupation, private high school graduates were mainly employed in managerial and
professional job groups. In contrast, public high school graduates were concentrated in
professional occupational groups. When familial institutional cultural capital was
considered, it was observed that the parents of private high school graduates were mostly
employed in managerial and professional occupations, like their children, while the vast
maijority of the parents of public high school graduates were not managers. In other
words, private high school graduates with managerial parents worked as managers like
their parents. This finding reveals that institutional cultural capital is reproduced
professionally. On the other hand, public high school graduates whose parents were not
managers did not work as managers themselves.

Considering educational status as another element of institutionalized cultural capital, it
was concluded that private high school graduates had higher educational statuses than
participants who graduated from public high schools. There were also important
distinctions in this element of institutionalized cultural capital in terms of the parents of
the participants. While it was observed that the parents of public high school graduates
had predominantly achieved high school diplomas as their highest level of education,
the parents of private high school graduates had higher diplomas, such as bachelor
degrees.
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Some private high school graduates had parents with graduate degrees, which also
underlines the significant extent of the distinction between these two different statuses of
schools. As a result, it was concluded that the private high school graduates had higher
levels of institutional cultural capital than the public high school graduates in terms of
occupational and educational status, which were considered on the basis of
institutionalized cultural capital in this study. However, it was also observed that some
public high school graduates possessed higher levels of familial institutionalized cultural
capital. The fact that these participants graduated from two specific public high schools
where enrollment requires a significantly high entrance exam score shows that there are
also distinctions among schools of the same statu. Overall, it seems that the education
and titles held by parents play mediating roles in the acquisition of an institutional identity
for their children. The fact that the participants had occupational and educational
statuses similar to those of their families supports this conclusion.

Answers found regarding another research question addressed within the scope of this
study also showed that there were differences in the implementation of the participants’
educational strategies according to both private and public high schools and familial
institutional cultural capital. Specifically, it was observed that the family’s possession of
institutional cultural capital directly shaped the educational processes of their children.
These educational strategies were not limited to high school; the process started as early
as primary school and continued until it was time for the child to select a university. It
should also be noted that families that implemented strategies to ensure high-quality
education for their children possessed high levels of institutionalized cultural capital. In
other words, parents with high levels of cultural capital applied selective strategies such
as having their children learn a foreign language or receive a high-quality education
rather than making choices based on proximity to the school or exam scores. Decisions
about the education processes of the participants differed according to their families’
possession of cultural capital.

The strategies applied in accordance with the levels of cultural capital possessed by the
families determined not only the educational processes of the children but also affected
their choices regarding higher education. The fact that a significant majority of private
high school graduates studied at prestigious universities confirms that these participants
and/or their families developed strategies aimed at high-quality education. It is also
noteworthy that, although they were few in number, participants who graduated from
public high schools and possessed high levels of familial institutionalized cultural capital
also preferred prestigious universities. This shows that the presence of familial
institutionalized cultural capital is an important factor in accessing quality education. In
contrast, individuals who do not possess this type of cultural capital are more likely to
have their educational processes shaped by their exam scores.

The fact that strategies developed on the basis of the possession of cultural capital
resulted in students attending more prestigious universities underlines the inequalities
that exist between public and private high schools. It was seen that participants who did
not start at equal points in primary school inevitably concluded their education in
different places as well, as characterized by their choices of universities. In relation to
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this, it was observed that the educational processes of private high school graduates,
who had easier access to cultural capital, were shaped in line with the desire to receive
education in high-quality institutions. More precisely, the educational strategies of
families who possessed high levels of cultural capital were developed on the basis of
increasing cultural competencies. As a result, it can be concluded that cultural capital
has become an investment strategy used by families who possess high levels of cultural
capital, as argued by Bourdieu (2017).

The present study reached results similar to those of previous studies arguing that the
possession of cultural capital has become an important factor determining academic
achievement (Farkas, Grobe, Sheehan, & Shaun, 1990; Roscigno & Ainsworth-Darnell,
1999; Dumais, 2002; Jaeger, 2009; Yamamoto & Brinton, 2010; Kraaykamp & van
Eiik, 2010; Tramonte & Willms, 2010; Bodovski, Jeon, & Byun, 2017; ince, 2014;
Atmaca, 2019; Arastaman & Ozdemir, 2019). Similar to the results of our study, these
studies have found that cultural capital has significant contributions to academic
achievement. The results of the present study are also similar to the conclusions reached
by Cansiz, Ozbaylanli, and Colakoglu (2018) on the basis of cultural capital as parents’
education levels and occupational groups were found to affect academic achievement.
However, since these studies are based on quantitative methodology, they have
methodological differences with our study.

The results of the study are especially important in terms of producing similar results to
the study of Reay (2004), who argues that the participation of families in their children's
education has become a component of cultural capital. Reay, who conducted his study
in line with the qualitative method, found that families from the upper class establish
healthier relationships in the education process than families from the lower class. In
another qualitative study suggesting that parents' interaction with the school system is a
source of cultural capital, McDonough (1997), similar to our study, concluded that
parents help their children choose a school by using their cultural capital. McDonough
argues that parents who have cultural capital help their children in the university selection
and application process. It will be remembered that also in our study, it was concluded
that parents who have cultural capital apply strategies towards quality in terms of
education for their children.

The most important finding of this study is that the cultural capital possessed by the family
drives the processes in the child’s educational life toward high-quality education. Thus,
it is necessary to focus on students with lower levels of familial institutional cultural capital
in order to reduce inequalities in education. In this process, educational institutions can
be expected to provide the support that some students cannot receive from their families.
It is of utmost importance to develop support mechanisms to help students make more
informed decisions, especially in the process of choosing a university. In addition,
economic investment in education is also important in reducing inequalities between
public and private schools. Increasing state support for reducing the differences between
high school status and between families with and without cultural capital could play an
important role in reducing inequalities.
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Finally, it is recommended that further studies be conducted on this subject not be limited
to qualitative methods. Research should be carried out based on quantitative and mixed
methods and should include more diverse sample groups in order to address this subject
in detail. Only two different types of high schools, private and public Anatolian high
schools, were considered in the present study. In addition to private and public high
schools, it is also important to examine the progression of the educational processes of
graduates from other school types such as imam-hatip high schools, science high
schools, and vocational high schools.
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Genisletilmis Torkge Ozet

Caligma kapsaminda ézel ve resmi liselerden mezun olanlarin ve ebeveynlerinin sahip
oldugu koltirel sermaye temelinde egitim sireclerindeki izledikleri stratejilerinin
derinlemesine agiklanmasi hedeflenmistir. Bunun gerceklestirilebilmesi icin arastirmada
ilk olarak 6zel veya resmi liselerden mezun olanlarin kurumsallagmig kiltarel sermaye
birikimleri Uzerinde durulmustur. Daha sonrasinda kiltirel sermaye sahibi olan veya bu
sermaye tUronden yoksun kalan mezunlarin egitim suregleri agisindan ne tur farkhliklar
tagidigi betimlenmistir. Aragtirmanin temel problematigi ise “6zel ve resmi lise turleri
arasinda kultirel sermayenin esitsizlikler Ozerindeki rolonU gériontr kilmak” olarak
formdle edilmigtir. Caligma, kultirel sermayenin egitim sireglerine yansimasinin hem
farkh okul turleri baglaminda hem de mezunlar Gzerinden ele almasi bakimindan diger
calismalardan  farkhlik  géstermektedir.  Bunun  yaninda  kUltirel — sermayeyi
kurumsallagmis kiltrel sermaye temelinde ele alinmasi bakimindan da alandaki
calismalardan ayrilmaktadir.

Calismada acgiklanmasi istenen durumla ilgili farkl bakis acilari ortaya c¢ikariimak
istendigi (Creswell, 2020: 102) icin nitel ydntem desenlerinden ¢oklu durum ¢alismasi
kullanilmigtir. Bu dogrultuda calismada kiltirel sermayenin farkli lise tirlerinde nasil
farkhlagtigini ortaya koymak icin 6zel ve resmi liseler birer durum olarak ele alinmigtr.
Caligmanin katiimeilari belirlenirken nitel yonteme uygun olarak maksimum cesitlilik
ornekleme kullanilmighir. Bu dogrultuda Konak ilcesinde yer alan 4 6zel ve 4 resmi lise
secilmistir. Calismada nitel veri toplama tekniklerinden derinlemesine gérigsme teknigi
23’0 o6zel, 22'si resmi lise olmak Uzere 45 kisiye uygulanmigtir. Katilimcilarla
derinlemesine gérisme yapilirken yari-yapilandirilmis gérisme formu uygulanmigtir.

Calisma baglaminda derinlemesine gérismeler sonucu elde edilen veriler, MAXQDA
2022 yardimiyla kod, tema ve kategorilere ayrilmighr. Kodlama gergeklestirilirken birinci
déngide nitelik kodlama ve betimsel kodlama gerceklestirilmistir. ikincil déngide ise
eksensel kodlama yapilmistir.

Calismada gegerligin saglanabilmesi adina uzman incelemesi, katilimar teyidi ve
arastirmaci  cesitlemesi stratejileri  uygulanmighir.  Govenirligin - artinlmasi igin ise
goérusmeler ses kayit cihaziyla kaydedilmis ve kayitlar arastirmacilar tarafindan
dinlenerek yaziya aktarilmigtir. Givenirligin artirilmasi noktasinda dikkat edilen bir
baska husus kodlama asamasinda kodlayicilar arasi géris birliginin saglanmasinin
gerceklestirilmesidir.

Arastirma sonucunda kurumsallagmig kiltirel sermaye temelinde ele alinan mesleki
durum agisindan lise tirine gére nemli ayrimlar bulundugu sonucuna ulagiimigtir. Ozel
lise mezunlarinin sadece yénetici ve profesyonel meslek gruplarinda bulunduklari dikkat
cekmektedir. Buna karsilik resmi lise mezunlari genel olarak profesyonel is grubunda
yogunlasmaktadir. Profesyonel is grubunun yaninda satis ve servis calisanlari ve zanaat
ile ilgili esnaf caliganlart da bulunmaktadir. Farkli lise tirlerine gére ebeveyn meslekleri
karsilastirildiginda da lise torlerinde farkliliklar dikkat cekmektedir. Ozel lise
mezunlarinin anne ve babalarinin yénetici ve profesyonel is gruplarinda yogunluklu
olarak toplandiklari gézlenirken resmi lise mezunlarinin ebeveynleri agirlikli olarak
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zanaat ve ilgili esnaf calisani/isgi ve ev hanimi olduklari gérilmektedir. Resmi lise
mezunlari ebeveynlerinin cocuklari gibi yéneticilik pozisyonunda bulunmamasi, mesleki
anlomda yeniden Uretimin gerceklestiriimesinin  nesilden nesile devam ettigini
gostermesi agisindan degerlidir.

Kurumsallagmig kiltorel sermayenin egitim durumu agisindan mesleki durumda oldugu
gibi okul tirlerine gére oénemli farkliliklarin  oldugu goértlmektedir. Resmi lise
mezunlarinda agdirhkli olarak lisans mezunu bulunurken, &zel lise mezunlarinda
yogunluk lisansustl  egitimde toplanmaktadir.  Ebeveynlerin  egitim  durumu
incelendiginde ise yine lise tUrine gére dnemli ayrimlarin oldugu dikkat ¢ekmektedir.
Ozel lise mezunlari agirlikli olarak lisans mezunu anne ve babalara sahipken, resmi
ortadgretim kurumlari mezunlari ise egitim durumu lise olan ebeveynlere sahiptir.
Goriolmektedir ki, 6zel ortadgretim kurumlarindan mezun olanlarin ve ebeveynlerinin
hem mesleki anlomda hem de egitim durumu acisindan daha ytksek kurumsallagmig
kiltorel sermaye sahibi olduklari gézlenmektedir.

Katilimaillarin egitim suregleri incelendiginde ilkokul tercihinde eve yakinlik, ailenin
nitelikli egitim istegi ve yabanc dile dayali egitim talebinin etkili oldugu sonucuna
ulagiimigtir. Farkli secenekler arasindaki tercihi belirleyen unsurun, ailenin sahip oldugu
kurumsallagmig kiltirel sermaye oldugu gézlenmektedir. Baska bir ifadeyle katilimcinin
ailevi kurumsal koltorel sermaye sahipligi, eve yakinliktan ziyade nitelikli egitim
tercihinde belirleyici olmaktadir.

Lise tercih déneminde katilimcilarin mezun olduklar lise tirine gére farkl segimler
yaptiklari gérilmektedir. Resmi liseden mezunlar olanlar tarafinda, ortadgretim
tercihinde en 6nemli etkeni liselere giris sinavindan alinan puan olusturmaktadir. Puanla
giris yapilan liselere yeterli dizeyde puani olan mezunlarin almig oldugu puan
cercevesinde tercih yapmaktadir. Puanla tercih edilen liselere girig imkéni olmayan
katilimailarin tercihinde ise stper lise ve eve yakinlik éne cikmaktadir. Ozel lise tercih
eden katilimalarin lise tercihinde etkili olan etkenler ise yabanci dil egitimi, sosyal
cevrelerinden birinin liseye asina olmasi ve kéklo lise imajidir.

Egitim sUrecinin 6nemli bir parcasini olusturan Gniversite tercih dénemi incelendiginde
tercih yaparken kisisel ilgi, ailenin etkisi ve okulun yardimi gibi G¢ ana unsurun devreye
girdigi gorilmektedir. Ailevi kurumsal kiltirel sermayeye sahip olan katiimcilarin kisisel
ilgilerine gére tercih yaptiklari ve ailelerinin de bu surecte destek olduklari dikkat
cekmektedir. Arastirmanin énemli sonuglarindan bir digeri de 6zel lise mezunlarinin
prestijli Oniversiteleri tercih etmesidir. Bu tercih aslinda ilkokuldan baslayip Universite
tercih dénemine kadar gegen sure icerisinde gergeklestirilen egitim stratejilerinde kiltorel
sermaye sahipliginin rolini goéstermesi bakimindan degerlidir. Resmi lise mezunlar
arasinda prestijli Universite kazananlarin sadece yUksek ailevi kurumsal koltorel
sermayeye sahip katilimcilar olmasi da kiltirel sermayenin egitim stratejileri Uzerindeki
belirleyiciligini géstermektedir.  Sonug¢ olarak kultirel sermaye, ilkokul seciminden
yUksekégretim kurumu tercihine kadar devam eden egitim strecindeki 6grenciler arasi
esitsizligin yeniden Uretiminde énemli roller oynamaktadir.
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Annex. Information about the participants interviewed
Table 2.
Information of the Inferviewees
Educational Professional Educational Professional Educational Professional
High Status of Status of Status of Status of Status of Status of
Cod Gender Age School Participants Participants Mother Mother Father Father
izmir Kiz Bachelor Service and
P1 Female 26 Lisesi Degree Professionals High School Housewife High School Sales Workers
Office and Office and
50. Yl Support Support
P2 Male 32 Lisesi Postgraduate  Professionals High School Workers High School Workers
Office and
Karatag Bachelor Primary Support
P3 Male 30 Lisesi Degree Professionals School Housewife High School Workers
Office and
50. Yl Bachelor Bachelor Support
P4 Female 34 Lisesi Degree Professionals Degree Housewife High School Workers
izmir Kiz Service and Bachelor
P5 Female 28  Lisesi Postgraduate  Professionals High School Sales Workers  Degree Professionals
Konak
Anadolu Bachelor Bachelor Bachelor
P6 Female 40 Lisesi Degree Professionals Degree Professionals Degree Professionals
Konak
Anadolu Bachelor Bachelor Bachelor
P7 Female 28 Lisesi Degree Professionals Degree Professionals Degree Professionals
izmir Kiz Bachelor Bachelor Bachelor
P8 Female 30 Lisesi Degree Professionals Degree Professionals Degree Professionals
) Tradespeople
lzmir Kiz Bachelor Bachelor and Menial
P9 Male 22  Lisesi High School Professionals Degree Professionals Degree Workers
Karatag Bachelor Service and
P10 Male 46  Lisesi Degree Professionals High School Housewife High School Sales Workers
izmir Kiz Bachelor
P11 Female 34 Lisesi Postgraduate Professionals High School Housewife Degree Professionals
Konak Tradespeople Tradespeople
Anadolu Primary and Menial Middle and Menial
P12 Male 22 Lisesi High School Student School Workers School Workers
Konak Office and
Anadolu Bachelor Support
P13  Female 22 Lisesi Degree Professionals High School Technicians High School Workers
Konak Tradespeople Tradespeople
Anadolu and Menial Primary and Menial
P14  Female 30 Lisesi Postgraduate  Professionals High School Workers School Workers
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P15

P16

P17

P18

P19

P20

P21

P22

P23

P24

P25

P26

P27

P28

P29

P30

Male

Male

Female

Female

Male

Male

Male

Female

Male

Male

Female

Male

Female

Male

Female

Male
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